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Classroom Structure Needs Assessment page 1 of 3

PART 1: TEACHER NEEDS

Read each question and assign yourself a score from 0–20, with 0 representing the answer on the left of the 
scale and 20 the answer on the right.

1. What is your tolerance for background noise?

I love to have conversations in crowded, 
noisy restaurants.

Holiday music in department stores drives 
me crazy after about 30 minutes.

0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

2. What is your tolerance for individual voices (volume, pitch, whining, mumbling, etc.)?

No style of voice seems to bother me — even 
when there are several at once.

Some voices are like  
!ngernails on a chalkboard.

0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

3. What is your tolerance for interruption?

I would be !ne working as a receptionist —  
managing phones, people, and equipment.

When the phone rings twice during 
dinner, I want to scream.

0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

4. What is your tolerance for background movement?

I thrive on the hustle and bustle of  
downtown in a large city.

I prefer to relax by the  
side of a quiet lake.

0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

5. What is your ability to multitask without becoming "ustered?

I love to do three things at once. I do not like to talk to anyone  
while I am collating papers.

0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

TEACHER NEEDS TOTAL SCORE          

0–33
Low Structure Needs

You don’t require much structure 
and will probably be content with 
a Low, Medium, or High Structure 
classroom management plan.

34–66
Medium Structure Needs

For you to stay calm and positive, 
your classroom management plan 
should involve Medium or High 
Structure.

67–100
High Structure Needs

For you to stay calm and positive, 
your classroom management plan 
should involve High Structure.

Interpretation: Use the scale below to identify the level of classroom structure you need in order to thrive 
as a positive and effective teacher.
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PART 2: STUDENT RISK FACTORS

For each question, circle the number under the statement that best answers the question. If you are unsure about 
or do not know the answer to a question, circle the middle choice. Add all the numbers circled and enter the total.

Questions 1–6 relate to the population of the entire school.

1. How would you describe the overall behavior of students in your school?

Generally quite irresponsible.  
I frequently have to nag  

and/or assign consequences.

Most students behave responsibly, 
but about 10% put me in the 
position where I have to nag  
and/or assign consequences.

Generally responsible. I rarely  
!nd it necessary to nag  

and/or assign consequences.

10 5 0

2. What percentage of students in your school qualify for free or reduced lunch?*

60% or more 10% to 60% Less than 10%

10 5 0

3. What percentage of students in your school typically move in and/or out of the school during the course of the 
school year?

50% or more 10% to 50% Less than 10%

10 5 0

4. How would you describe the overall attitude of students toward school?

A large percentage hate school 
and ridicule the students 

who are motivated.

It’s a mix, but most students 
feel OK about school.

The vast majority of students like 
school and are highly motivated.

10 5 0

5. How would you describe the overall nature of the interactions between students and adults in your school?

There are frequent 
confrontations that include 
sarcasm and disrespect.

There is a mix, but most 
interactions are respectful  

and positive.

The vast majority of interactions 
are respectful and positive.

10 5 0

6. How would you describe the level of interest and support provided by the parents of students in your school?

Many parents are openly 
antagonistic, and many show 

no interest in school.

Most parents are at least 
somewhat supportive of school.

The majority of parents are 
interested, involved, and supportive 

of what goes on in school.

10 5 0

*While poverty level tells you nothing about an individual student, the percentage of students from poverty has an in"uence on your initial 
decision about level of structure. Notice that this is weighted the same as Item 8, the number of students in the class.
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Questions 7–10 relate to students in your class this year. Secondary teachers: Evaluate your most  
dif!cult class.

7. What grade level do you teach?

K or 1 6, 7, or 8 Other

10 5 0

8. How many students do you have in your class?

30 or more 23 to 30 22 or fewer

10 5 0

9. How many students in your class have been identi!ed as eligible to receive special education services under 
the categories of Emotional Disturbance or Autism? NOTE: This label varies from state to state (e.g., ED, 
EBD, BD, etc.).

Two or more One Zero

10 5 0

10. Not including students eligible to receive special education services, how many students in your class have a 
reputation for chronic discipline problems?

Three or more One or two Zero

10 5 0

STUDENT RISK FACTORS TOTAL SCORE         

0–33
Low Structure Needs

Your students can probably be 
successful with a classroom  
management plan that involves 
Low, Medium, or High Structure.

34–66
Medium Structure Needs

For your students to be success-
ful, your classroom management 
plan should involve Medium or 
High Structure.

67–100
High Structure Needs

For your students to be success-
ful, your classroom management 
plan should involve High Structure.

Interpretation: Use the scale below to interpret student risk factors and determine the most appropriate 
level of structure for your classroom.

Classroom Structure Needs Assessment page 3 of 3

Adapted with permission from CHAMPS: A Proactive and Positive Approach to Classroom Management, by R. S. Sprick (2009), Eugene, OR: 
Ancora Publishing.
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Checklist of Classroom Management Practices page 1 of 4

STOIC Variables Classroom Management Practices Y  /  N Comments/Notes/Evidence

Structure 
your 

classroom  
for success

Physical 
Arrangement

1. I have arranged the room so I can get from any part of  
the room to any other part relatively e!ciently.

2. My students and I can access all materials, work spaces, 
and the pencil sharpener without disturbing others.

Schedule
3. My schedule provides the appropriate consistency,  

variety, and physical activity to meet the needs of my 
students and the academic content.

Attention 
Signal

4. I have chosen an attention signal that has both a visual 
and an auditory component and can be used in all  
settings inside and outside the classroom.

Classroom 
Rules

5. I have identified three to five specific, observable, and 
positively stated classroom rules that do not have regular 
exceptions. I have aligned these rules with our schoolwide 
or classroom expectations (e.g., Guidelines for Success).

6. I have posted my classroom rules in my classroom.

7. I have identified my teacher responses to classroom rule 
violations.

Defining Clear 
Expectations

8. I have identified procedures needed for my class to run 
smoothly.

9. I have identified and defined clear expectations for all 
instructional activities.

10. I have identified and defined clear expectations for 
classroom transitions.

S
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Checklist of Classroom Management Practices page 2 of 4

STOIC Variables Classroom Management Practices Y  /  N Comments/Notes/Evidence

Teach 
students 

how to be 
successful 
in your 

classroom

Lesson Plans

11. I have created lessons on my classroom rules and  
explicitly taught them to my class. I have taught students 
how these rules align with schoolwide or classroom 
expectations (e.g., Guidelines for Success).

12. I have created lessons for my procedures and routines,  
and explicitly taught them to the class.

13. I have created lessons for my major expectations for 
classroom activities (e.g., teacher-directed instruction, 
cooperative groups, independent seat work, etc.) and 
explicitly taught them to the class.

14. I have created lessons and established time expectations 
(e.g., how long it should take students to move into 
cooperative groups) for major within-class transitions.

Teaching and 
Reviewing

15. I have created a schedule of when I will teach and  
review my attention signal, classroom rules, procedures, 
routines, and CHAMPS (or ACHIEVE) expectations.

16. I have taught (and reviewed when needed) until at least 
90% of students routinely comply with my expectations 
every day.

Observe 
student 

behavior

Active 
Supervision

17. I circulate and scan frequently as a means of observing 
and monitoring student behavior as it relates to my 
expectations.

Positive 
Supervision

18. I model friendly, respectful behavior while monitoring  
the classroom.

Collecting 
Data

19. I periodically collect data (e.g., CHAMPS vs. Daily 
Reality Rating Scale, Ratios of Positive Interactions 
Monitoring, etc.) to judge what is going well and what 
needs improvement in my classroom management plan.

T
O
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Checklist of Classroom Management Practices page 3 of 4

STOIC Variables Classroom Management Practices Y  /  N Comments/Notes/Evidence

Interact 
positively

Noncontingent 
Attention

20. I have a plan for when and how to interact with all of  
my students in a friendly manner (e.g., stand at the door 
every day to greet each student, speak to each student  
at lunch, etc.).

21. I interact frequently with every student in a welcoming 
manner (e.g., say hello, greet at door, use student’s  
name, talk with students at every opportunity, etc.).

Positive 
Feedback

22. I frequently use e!ective positive feedback (i.e., specific, 
descriptive, accurate, contingent, immediate, age 
appropriate).

Intermittent 
Celebrations

23. I have a plan for using intermittent celebrations with 
individual students and the entire class.

Classwide 
Motivation 

Systems

24. I have a plan to use classwide motivation systems when 
needed.

" 3:1 Ratio 
of Positive 

Interactions

25. I strive to interact more frequently with every student 
when they are engaged in appropriate behavior than  
when they are engaged in inappropriate behavior.

I
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Checklist of Classroom Management Practices page 4 of 4

STOIC Variables Classroom Management Practices Y  /  N Comments/Notes/Evidence

Correct 
fluently

Respond 
Fluently

26. I correct student misbehavior consistently.
27. I correct student misbehavior calmly.
28. I correct student misbehavior immediately.
29. I correct student misbehavior briefly.
30. I correct student misbehavior respectfully by using 

appropriate tone of voice, nonverbal communication, 
personal space, etc.

31. I understand how to recognize and avoid power struggles.

32. I understand and use graceful exits (e.g., take a personal 
timeout) when I find myself in a power struggle with  
a student.

Preplanned 
Responses

33. I have a menu of in-class teacher responses that can  
be applied to a variety of early-stage misbehavior not  
covered by my rules.

34. I have a plan for how to respond to di!erent types of 
misbehavior fluently.

35. I develop and implement behavior intervention plans 
when necessary for a student who displays chronic 
misbehavior.

36. I understand teacher-managed versus o"ce-managed 
behavior as defined by my school.

37. I understand and follow the procedures defined by my 
school for documenting minor misbehavior (teacher 
managed) in my classroom.

38. I understand and follow the procedures defined by my 
school for referring students to the o"ce for major 
misbehaviors.

C
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Behavior Syllabus Template
Teacher   Period/Class        

Classroom Goals  
Write your four to seven classroom goals in the form of what students will be able to successfully do at the end of the year or 
semester. 

Guidelines for Success 
Write your list of three to six attributes and traits that you believe will ensure your students’ success. 

Classroom Rules Outline the three to six important student behaviors that will ensure your class runs ef!ciently. 

Activities Outline the activities that students will engage in during a typical week. 

Grades
Grading Scale Outline the percentage cutoffs for As, Bs, and so on.
Relative Value Outline the relative weight of homework, quizzes, tests, papers, behavior, and effort on the !nal grade.

Classroom Procedures
Entering the Classroom Outline exactly what students should do from the time they enter the room until the bell rings 
for class to begin. 

Tardy to Class Provide your de!nitions of on time and tardy, and identify the consequences for being tardy. 

Materials  Identify materials students should bring to class each day (e.g., textbooks, pens, pencils, notebook,  
planner). Also specify what students should do if they don’t bring something and whether there will be consequences.

Tracking Daily Assignments Identify where and how students turn in classwork and homework. Specify if students are 
to check off completed work they have turned in.

Returning Assignments to Students Detail your policies on how you will return completed work to your students.

Finding out Grade Status Review your grading system, and explain whether you will give students a weekly grade 
report or if you expect them to track their grades themselves. Also identify when and how a student can approach you to 
discuss their current status in the class.

Student Responsibilities After an Absence 
Outline what students will need to do when returning after an absence.

 • How to !nd out what they missed
 • How long they have to make up assignments
 • What to do if they miss a test

Late, Missing, or Incomplete Assignments Outline the maximum number of late assignments you will accept, along 
with penalties and time limits for late work.

Communication Procedures With Parents and Families Identify whether you will initiate any regular communication 
with families. Provide information on when, where, and how family members can get in touch with you.

Ending Class Specify how you will end class, any responsibilities your students may have at the end of class, and how 
you will dismiss the students.

Consequences for Classroom Rule Violations
List the range of corrective consequences that you may assign if rules are violated.

Consequences for Code-of-Conduct Violations
Inform students that you must follow through with disciplinary referrals for violations of schoolwide rules, including dress 
code, unexcused absences, threats, and so forth. Make sure to get this information from your principal or assistant principal. 

Reprinted with permission from Discipline in the Secondary Classroom: A Positive Approach to Behavior Management (3rd ed.), by R. S. Sprick (2013), San Francisco, CA: Jossey-Bass. 
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Part 1: Build an Academic Profile page 1 of 2

Student   Date  
Teacher   

STEP 1.  Describe the primary behavior concern. !en determine when and what types of tasks are occurring when 
the student engages in misbehavior.
 

STEP 2.  Conduct an informal oral reading fluency assessment. Summarize results below.
 

STEP 3.  Work one-on-one with the student to identify potential academic deficits and related subjects/tasks. Describe 
observations below.

 

STEP 4.  Review existing academic data.
1.  Is the student on an IEP?  Y  N      If yes, what academic deficits have been identified?

2.  Do records indicate the student performs below grade level in one or more areas?  Y  N   
  If yes, in what areas?

3.  Is the student receiving supplemental supports (e.g., Tier 2 or 3 reading intervention)?  Y  N   
  If yes, in what areas?

4.  Does the school have oral reading fluency data on the student?  Y  N   
   •   If yes, record the student’s words correct per minute       
   •   Using the norms from Hasbrouck and Tindal (2005), determine the student’s approximate percentile  
        rank on a one-minute timing. (See page 53.)                   
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STEP 5.  If appropriate, consult with your building specialist (e.g., special education teacher, instructional coach).

STEP 6.  Identify next steps.
   Refer for additional academic assessment
   Continue with Part 2: Develop Academic Supports to assist with weak skills
   Implement early-stage behavior intervention to increase motivation

Part 1: Build an Academic Profile page 2 of 2

Early-Stage Interventions © 2020 Ancora Publishing REPRODUCIBLE PRE.2.1



Part 2: Develop Academic Supports page 1 of 4

Teacher   Date  
Student   Subject/s  
IEP:  Yes  /  No Area     Average WCPM  
Accommodations    

For each of the STOIC academic components, complete the steps below.  
STEP 1.  Evaluate your instructional practices. Check the appropriate column: Usually, Sometimes, or Rarely. 
STEP 2.  List or describe any modifications you wish to make to your instruction.
STEP 3.  Evaluate your academic supports. Check the appropriate column: Usually, Sometimes, or Rarely.
STEP 4.  Identify additional supports.

Structure/Organize for Success
Current Academic Instruction Usually Sometimes Rarely

I present new material in small steps and in manageable amounts.
I begin lessons with a daily review of critical course content.
I conduct weekly reviews of critical course content.
I conduct monthly reviews of critical course content.
My instruction links previously learned content to new content.
My classroom assignments and tests align to the same critical course content.

Instructional modifications:

Current Academic Supports Usually Sometimes Rarely

My lowest performing students receive additional practice (preview or review).
My lowest performing students receive additional teacher-guided practice in 
small groups.
My lowest performing students receive teacher-guided practice with partners.

Additional academic supports:
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Teach Explicitly
Current Academic Instruction Usually Sometimes Rarely

I introduce new and di!cult tasks by modeling and thinking aloud.
I guide practice opportunities with the students.
I provide multiple opportunities for independent practice.

Instructional modifications:

Current Academic Supports Usually Sometimes Rarely

Practice is sca"olded from short to long.
Practice is sca"olded from simple to complex.

Additional academic supports:

Observe and Monitor
Current Academic Instruction Usually Sometimes Rarely

I monitor student practice and check for understanding by observing and  
asking questions.

Instructional modifications:

Current Academic Supports Usually Sometimes Rarely

Before a student or students begin independent work, I check to see that they are 
able to work independently or provide additional support.

Additional academic supports:

Part 2: Develop Academic Supports page 2 of 4
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Interact Positively
Current Academic Instruction Usually Sometimes Rarely

I interact positively with students and provide positive descriptive feedback.

Instructional modifications:

Current Academic Supports Usually Sometimes Rarely

I provide additional support by highlighting improvements.
I provide additional support by helping the student recognize and celebrate small 
successes.

Additional academic supports:

Correct With Information
Current Academic Instruction Usually Sometimes Rarely

I help students understand that errors are opportunities to learn.
I explain what and how to improve or correct tasks.
My students do not view corrections as aversive or as a criticism of their ability. 
(#ey feel safe.)

Instructional modifications:

Current Academic Supports Usually Sometimes Rarely

I provide additional support by structuring practice that includes immediate 
corrections with feedback.

Additional academic supports:

Part 2: Develop Academic Supports page 3 of 4
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STEP 5.  Create an action plan and follow up.
Prioritize actions you can take quickly and with relative ease.
1.  Structure.  

 
2.  Teach.  

 
3.  Observe/monitor.  

 
4.  Interact positively.

5.  Correct with information.

Identify supports to be provided by the building interventionist for students on IEPs.

 

Set a review date        
Identify accomplishments to celebrate:

Identify next steps:   

Part 2: Develop Academic Supports page 4 of 4
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Intervention A: Planned Discussion
Step-by-Step Summary
Following is a summary of the steps involved in Intervention A. It is important to use professional judgment, 
adjusting procedures to meet the needs of the situation and the individual. See Intervention A: Planned 
Discussion for a detailed description of this intervention.

Step 1. Plan to meet with the student. 
A. Schedule the discussion for a neutral time.
B. Identify a primary concern to discuss during the meeting.
C. Identify at least two student strengths to mention.

Step 2. Prepare the class for the meeting. 
A. Prepare a location in the room where you can meet with an individual student.
B. Remind students in the class about your behavior expectations during the time you are meeting 

one-on-one with a student.

Step 3. Meet with the student. 
Optional: Print a copy of Reproducible A.1, Discussion Record, to document your discussion.

A. Start on a positive note.
B. Introduce your primary concern.
C. Develop a list of possible solutions.
D. Set up an action plan.
E. Schedule a follow-up meeting.
F. Conclude the discussion with words of encouragement.

Step 4. Monitor behavior and follow up with the student. 
A. Acknowledge responsible behavior and encourage student e!orts.
B. Continue to meet with the student regularly.
C. After about two weeks, determine what further action is necessary.
D. Document the e!ectiveness of the intervention. (Use Reproducible 2.1, Early-Stage 

Intervention Record.)
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Early-Stage Intervention Record page 1 of 5
P

R
E-

IN
T

E
R

V
E

N
T

IO
N

Intervention 
Strategy Tasks

Date 
implemented

How effective was the intervention strategy  
at addressing problem behavior?

1
Assessing and 

Adjusting 
Classroom 

Management 
Support

Completed Classroom Structure Needs Assessment    F 
(Reproducible Pre.1.1)
Completed Checklist of Common Classroom Management    F 
Practices (Reproducible Pre.1.2)
Collected data on frequency and/or type of common misbehaviors    F
Describe any adjustments to classroom management plan that were made:

F Not at all   |   F Somewhat   |   F Very
Notes:

2
Assessing and 

Adjusting 
Academic 
Support

Completed Part 1: Build an Academic Profile (Reproducible Pre.2.1)   F
Student requires academic support:   Y N
Describe academic needs and priorities:

Completed Part 2: Develop Academic Supports (Reproducible Pre.2.2)   F
Describe adjustments to instructional practices that were made:

F Not at all   |   F Somewhat   |   F Very
Notes:
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Early-Stage Intervention Record page 2 of 5
E

A
R

LY
-S

TA
G

E
 I

N
T

E
R

V
E

N
T

IO
N

Intervention 
Strategy Tasks

Date 
implemented

How effective was the intervention strategy  
at addressing problem behavior?

A
Planned 

Discussion

Met with the student to discuss concern and review expectations    F 
for behavior�
Describe concern that was discussed:

F Not at all   |   F Somewhat   |   F Very
Notes:

B
Correction 
Planning

Targeted 1–2 categories of misbehavior and defined limits of these    F 
behaviors
List targeted misbehaviors:

Used fluent corrections when responding to targeted misbehavior    F
List corrective responses used:

Acknowledged responsible behavior from the student    F
List examples of appropriate behavior:

Used precorrections to prompt appropriate behavior before targeted    F�
misbehavior was likely to occur
Describe when and how precorrections were delivered:

F Not at all   |   F Somewhat   |   F Very
Notes:
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Early-Stage Intervention Record page 3 of 5
E

A
R

LY
-S

TA
G

E
 I

N
T

E
R

V
E

N
T

IO
N

Intervention 
Strategy Tasks

Date 
implemented

How effective was the intervention strategy  
at addressing problem behavior?

C
Increasing 
Positive 

Interactions

Collected data on ratios of positive to corrective interactions    F
Record baseline ratio:    
Record ratio after implementing plan for increasing positive interactions:    
Developed plan to increase positive interactions    F
Describe e!orts that were made to increase positive interactions:

F Not at all   |   F Somewhat   |   F Very
Notes:

D
Data 

Collection  
and 

Debriefing

Collected data on one or more target behaviors     F
Describe target behavior and data collection method:

F Not at all   |   F Somewhat   |   F Very
Notes:
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Early-Stage Intervention Record page 4 of 5
E

A
R

LY
-S

TA
G

E
 I

N
T

E
R

V
E

N
T

IO
N

Intervention 
Strategy Tasks

Date 
implemented

How effective was the intervention strategy  
at addressing problem behavior?

E
Goal Setting

Collaboratively set goal with student    F
Describe goal:

Monitored progress toward meeting goal    F
Describe target behavior and data collection method:

Summarize student progress in meeting goal:

F Not at all   |   F Somewhat   |   F Very
Notes:

F
Building a 
Supportive 

Relationship

Developed Connect-Motivate plan     F
Describe relationship-building e!orts that were taken:

F Not at all   |   F Somewhat   |   F Very
Notes:
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Early-Stage Intervention Record page 5 of 5
E

A
R

LY
-S

TA
G

E
 I

N
T

E
R

V
E

N
T

IO
N

Intervention 
Strategy Tasks

Date 
implemented

How effective was the intervention strategy  
at addressing problem behavior?

G
Function-

Based 
Intervention

Developed a hypothesis about the function of targeted misbehavior    F
Describe target behavior and hypothesized function:

Identified replacement behaviors and goals for improvement    F
List replacement behaviors and goals for improvement:

Design function-based intervention incorporating all five     F�
STOIC components
Monitored progress towards meeting goal     F
Summarize student progress in meeting goal:

F Not at all   |   F Somewhat   |   F Very
Notes:

F    TIER 2 AND 3 SUPPORTS

       Referred student to building’s behavior support problem-solving team. 
       Date referred       

Early-Stage Interventions © 2020 Ancora Publishing REPRODUCIBLE 2.1


